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Argumentative speaking skill is a communication process that aims to convince others 
to accept our opinions based on facts and strong evidence. The purpose of this study 
was to find out the students' perspectives about the effectiveness of argumentative 
speaking tasks given. This study used a qualitative method. The participants in this 
study were third semester students in English education of Universitas 
Muhammadiyah Surakarta. There were twenty participants in this study in class G. 
Data were collected using interviews using notes to record the results of the interviews 
and documentation in the form of student data instruments and taking pictures during 
the interviews. The result showed the students perceived that argumentative speaking 
tasks given was effective for students to form critical thinking and increased their 
speaking skills. 

Keywords: Students’ Perspectives, Argumentative Speaking 

  
 

 

INTRODUCTION 
 

English is one of the most extensively studied and used worldwide languages for communication 

across nations. It is appropriate with the role of English as a global language, because English is studied and 

utilized as a means of communication in numerous places as a first language, a second language, and as a 

foreign language (Brouhton et al, 2002; Crystal, 2003; McKay, 2002). English is the first foreign language 

studied as a required subject in Indonesia from junior high school through college.  

Language is the most crucial tool for human communication (Sirbu, 2015). People cannot 

communicate without the use of language (Sperber, 1995). Language has sounds, signs, or signs whose 

meaning has been deduced as a way of communication. Some Indonesians are fluent in both their mother 

tongue and their second language. Furthermore, because English is a worldwide language, some of them are 

fluent in foreign languages. According to Roux (2014), English has become the most dominant language in 

different domains such as technology, business, science, and academics. This means that everyone should 

learn English and communicate with individuals from all around the world (Rao, 2019). 

By having the capacity to speak English, we can quickly access and receive information because most 

of the information is written in English (Syahputra, 2018). This is due to the fact that English serves as the 

language of science, technology, and business. English proficiency is also one of the most important skills in 

finding job because major organizations in Indonesia always include proficiency in English, both spoken and 

written, as one of the qualifications to become employees at the company (Wahyuningsih et al, 2021). 

Therefore, to practice English skills, students must be trained to get used to communicating in English, one 

of which is by giving tasks. 

Tasks are commands that can be used to help students to understand a subject and make these 

students successful at university. Tasks to help students train for independent learning. In this case students 
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will try their best to do the assignments given. Another definition that assesses that a task is a specific activity 

carried out within the organization, according to John & Mary Miner in Moekijat (1998), states that a task is a 

specific work activity carried out for a specific purpose. 

Speaking in the third semester in English Department of Universitas Muhammadiyah Surakarta, 

basically there is speaking course that is argumentative speaking. In argumentative speaking course, basically 

there are four materials, namely an introduction to argumentative speaking, argument construction, gathering 

materials for argument, and creating completed speech. There are three tasks given by the lecturer, namely 

presentation, making AREL, and debate using English. Speaking is one of the main language skills and is first 

learned by humans in their life. The courage to speak also has an important role in education. Therefore, the 

task of presentation, making AREL and debate using English in the third semester of higher education is 

carried out to hone students' speaking skills. In giving assignments, some students said that the assignment 

was useful and added to their speaking skills, and some students said that the task had no effect on their 

speaking ability. 

Like talking about language teaching and speaking strategies, of course, it makes us think about fun 

strategies for teaching speaking to students. Every teacher wants their students to learn speaking 

comprehension more easily and feel excited to learn speaking comprehension. However, in real life, some 

students do not like learning speaking because they are not confident, lack of vocabulary, mispronunciation 

and so on (Febriani & Sya, 2022). There is an effective way to teach speaking in class, namely giving 

argumentative speaking assignments. By giving assignments, students' speaking skills will be trained and 

students will become more active and motivated to learn speaking. 

The students' perspectives about argumentative speaking tasks given in the third semester of 

Universitas Muhammadiyah Surakarta also differed. Therefore, it is very important to know the development 

of speaking lessons given in the third semester of Universitas Muhammadiyah Surakarta in order to find out 

whether the learning really helps students achieve what they expect. Perspective is the experience of things, 

events, and relationships gained through the transmission of information and the interpretation of messages. 

This lends meaning to the stimuli by predicting messages including attention, hope, motivation, and memory 

(Rachmat, 2000). Additionally, Michotte (2017) defines perception as a stage of the action process that allows 

us to tailor our actions to the environment in which we live. 

As for the challenges when doing speaking tasks, namely when speaking with stuttering 

presentations, confused with vocabulary, and excessive anxiety. Likewise, when making videos and debates, 

most students find it very difficult to express sentences that will be spoken and their mastery of English is 

lacking. Students will study more easily if they comprehend their own point of view. They will know what is 

required and what learning media is beneficial to them if they comprehend their own point of view. If 

students have a positive outlook on the learning process, this can help both lecturers and students obtain 

positive outcomes from the teaching and learning process. If students have negative opinions of the lecturer, 

the lecturer can adapt or modify instructional approaches to pique students' interest and attention (Kamhar & 

Lestari, 2019; Mediawati, 2011). Adjustment of learning methods is needed so that the material is easier to 

understand. 

The results of this study are expected to be able to answer problems that occur during the third 

semester speaking task for the English Department at Universitas Muhammadiyah Surakarta. From these 

problems, the researcher interested in conducting research on Students' Perspectives about the Effectiveness 

of Argumentative Speaking Tasks Given On English Class. 

 

METHOD 

This research was conducted at Department English of Education Universitas Muhammadiyah 

Surakarta on Jl. Ahmad Yani No.157, Pabelan, Kartasura, Sukoharjo, Central Java. The research subjects were 

third semester students who took Argumentative Speaking course. There were 20 students in class G. The 

participants were chosen because of several reasons. This study was designed with a qualitative research 

design. Descriptive research is used to describe or describe facts about the population in a systematic and 



 Jurnal Educatio, 9(2), 2023, 541-547 543 

 

Open Access: https://ejournal.unma.ac.id/index.php/educatio 

 

accurate. In descriptive studies, the results of the research are from data collection activities are presented 

very realistically according to the facts which is found in the field. 

Data collection techniques used in this study were interviews and recording. The interview is a 

conversation between the interviewer and the resource person which contains questions from the interviewer 

and answers from the source. Interviews were conducted to obtain more detailed information and complete 

the observation data. any Documentation is a complement to the use of the interview method in qualitative 

research. Documents from data records or archives are adapted to the problems to be found. Documentation 

method instruments in the form of student and lecturer data taken during interviews. 

 

RESULTS AND DISCUSSION 

1. Results 

This research was approved by setting 20 people as informants. The research conducted an interview 

process and documentation in 2 meetings. The first meeting began with do interviews with students and do 

the documentation. The second meeting, met the speaking lecturer to do the documentation. The data 

collection techniques used interview and documentation. There are several research subjects, such as the 

students' answers about the type of argumentative speaking task, students' perspectives about argumentative 

speaking tasks, and the last subject is the challenges when doing argumentative speaking tasks. The data that 

has been collected is then analyzed using an interactive model from Miles and Huberman (1992). Then the 

description of the data as follows: 

a. The Types of Argumentative Speaking Task 

The first question is about students' answers regarding the types of argumentative speaking 

assignments given by the lecturer. Based on the results of interviews with class G on the research subject 

about Students' answers about the types of argumentative speaking tasks, it can be concluded that the types 

of argumentative speaking tasks consist of: AREL structure, memorizing, and presentation. In the AREL 

structure, students are asked to find articles according to the topic. The purpose of making AREL is to make 

it easier to convey arguments during debates and to make it easier for all parties to follow, be it the team itself 

or the opposing team. The audience, and especially the jury. Creating AREL is also more significant than 

using a typical statement.  

 

b. Students’ Perspective About Argumentative Speaking Task 

The second question is about students' perspectives on argumentative speaking tasks. The second 

question has three statements for students to choose their opinion about the given speaking tasks. The 

statements are “Good”, “Not Bad” and “Very Bad". The results can be seen in figure 1. 

 

Figure 1. Students’ Perspectives 
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Figure 1. shows a chart of the results of the three statements to find students' perspectives on 

understanding the given speaking task. The first statement, there are 75% of students who choose "Good" 

for their perspective on understanding the given speaking task. for their perspective in understanding the 

given speaking task. the task given is a debate. They chose debate because the task had a positive impact on 

students, for example students felt their speaking skill increased, practiced critical thinking, and expressed 

opinions in front of many people. The second statement, there are 25% of students who choose "Not Bad" 

for their perspective on the AREL structure. The students who choosed AREL structure because the task 

just practiced their critical thinking, but not to increased the courage to speak. The third statement is that 0% 

of students choose "Very Bad" for the presentation task. 

However, not all students have positive perspectives on debate task. Of the 20 students, there were 

5 students who said that the AREL structure task was not fun. Students said the AREL structure task was 

difficult to understand because the lecturer explained it was not clear. So that their speaking skills do not 

change or increased and students are not motivated because they do not understand the material presented. 

So, according to the researcher, students chose "Not Bad" for their perspective on argumentative speaking 

tasks because of a lack of concentration when the lecturer was explaining. So they feel the material presented 

is difficult to understand. 

The conclusion is that some students prefer "Good" for their perspective on debate task. The 

second statement is that 25% of students choose "Not Bad" for the AREL structure and the last 0% of 

students chose "Very Bad" for presentation task. It explains that debtate task was effective because it help 

students to make argument, practiced their critical thinking, and dared to express opinion in front of many 

people and none of the students chose "Very Bad" for their perspective presentation task. 

 

c. Students’ Perspectives on Challenges When Doing Speaking Task 

The third question is about challenges when doing speaking task. There are four statements for 

students to choose their opinion about the challenges when doing the speaking task. The result can be seen 

in figure 2. 

 
Figure 2. Students’ Challenges  

 

Figure 2. shows a chart of the results of the four statements to find student perspectives about the 

challenges when doing speaking task. The first statement, there are 35% of students who choose "Nervous" 

for students' perspectives about the challenges when doing speaking task. The second statement, there are 

20% of students who choose "Not confident" for students' perspectives on challenges when doing speaking 

task. The third statement, 30% of students chose "Lack of vocabulary", and the last statement was that 15% 

of students chose "Pronunciation" about challenges when doing speaking task. 

Based on the results of figure 2, we can see that most students choose "Nervous", "Not confident", 

and "Lack of vocabulary" as a challenge when doing task at the same time. Because according to them when 

35% 

20% 

30% 

15% 

Students’ Challenges When Doing 
Speaking Task 

Nervous

Not confident

Lack of vocabulary

Pronunciation



 Jurnal Educatio, 9(2), 2023, 541-547 545 

 

Open Access: https://ejournal.unma.ac.id/index.php/educatio 

 

they speak English, they are very nervous, and they feel their speaking skill are lacking. While there are some 

students who choose "Pronunciation" as a challenge when doing speaking task. They said that when they 

spoke English, they were afraid of making mistakes in pronouncing the vocabulary and were embarrassed 

when they said the wrong vocabulary. So, all students have their own challenges when doing the speaking 

task given. 

 

2. Discussion 

The results of the research on students' perspectives about argumentative speaking tasks are 

categorized as good. This is because there are many positive impacts on students such as helping students 

improve speaking skills, increasing vocabulary, being motivated, and increasing courage when speaking in 

front of the class. In this lesson, many students seemed to be more active and willing to try to hone their 

speaking skills. The method of giving argumentative speaking task is used to improve speaking skills and train 

their way of thinking to convey opinions. Speaking skills can only be obtained and mastered by doing a lot of 

practice and practice (Maujud, 2017; Magdalena et al, 2021; Margareta, 2023). The more skilled a person is at 

speaking, the brighter and clearer his thoughts will be (Dewi et al, 2019; Mundziroh et al, 2013). 

In figure 1 about the students' perspectives about the argumentative speaking tasks. The results 

showed that there were 75% of students who answered "Good” for debate task, 25% of students who 

answered "Not Fun" for AREL structure, and 0% of students who answered "Very Bad" for presentation 

task. This is not in line with research conducted by Khusnia (2016) which shows that anxiety can have a 

negative impact on learning. In terms of theory, this research is different from present research because it is 

known that the level of student anxiety is inadequate. Whereas in this study, the results showed that the 

students' perspectives about the argumentative speaking tasks had a positive impact on students so that the 

assignment of argumentative speaking tasks was categorized as good. 

In some of the previous studies, this is in line. Because it had a positive impact on students because 

students' perspectives on speaking were categorized as good so that some of these studies were relevant to 

this research. This study aims to determine student perspectives about giving speaking tasks. The results of 

this study show that by implementing speaking tasks, almost the majority of students agree that giving 

speaking tasks is very beneficial because it can improve speaking skills, increase vocabulary, be motivated, and 

increase courage when speaking in front of the class (Wardana, 2015). The process of giving tasks is effective 

in getting students to be active. 

The use of the method of giving argumentative speaking tasks is enough to have a positive impact on 

students. The tasks given are in the form of AREL structure, debate and presentation. This can be proven 

from the results of this study. The results of the chart show that there is a significant difference in students' 

perspectives on giving tasks. The results of the analysis show that students' perspectives on giving speaking 

tasks are mostly said by students who say it is good rather than those who say it is not fun. In addition, the 

challenges when doing speaking task for each student are also different. Some said nervous, not confident, 

lack of vocabulary, and mispronunciation. Besides that, this research is accordance with the theory used by 

Zarefsky (2019). Students also become more active and tries to assemble facts in such a way that he is able to 

show whether an opinion or a certain thing is true or not. And also can persuade others to accept opinions by 

using strong and accountable evidence. This shows that the use of the method of argumentative speaking task 

given is effective in teaching speaking in third semester students in the English Department of Universitas 

Muhammadiyah Surakarta. 

 

CONCLUSION 

Based on the formulation of the problem and the framework proposed as well as the results of the 

research and discussion, it can be concluded that The Students Perspectives about Argumentative Speaking 

Tasks in English Education of Universitas Muhammadiyah Surakarta, it can be concluded that students said 

giving argumentative speaking tasks in the form of AREL structure, debate, and presentation. 
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Students' perspectives about argumentative speaking tasks given, most students choose to give 

speaking tasks to motivate them to practice and learn more. They said that giving the speaking assignment 

had a positive impact on them. Also, they think that giving speaking tasks can make them active and more 

confident to speak. Students have a positive perspective on giving speaking tasks to practice their speaking 

skills. They think that giving these tasks has a positive impact on them, they can be more active, they can 

exchange opinions, and can train them to have the courage to argue, have the courage to speak in front of 

many people, and be more confident. Therefore, students say that by giving task, their speaking skills improve 

more. 

 Even though they faced many challenges, such as nervousness, lack of confidence, lack of 

vocabulary, and pronunciation errors. However, by being given these tasks, they can develop and can 

encourage them to study harder and hone their speaking skills. 
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